EDUCATIONAL OPTIONS

“Leadership and learning
are indispensable to each other.”

— John E Kennedy
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0=-3 Years - Introduction

Hearing loss or deafness does not affect a person’s

intellectual capacity or ability to learn. However,

children who are either hard of hearing or deaf gen-

erally require some form of special education services

in order to receive an adequate education. Such ser-

vices may include the following:

e Regular speech, language and auditory training
from a specialist

* Amplification systems

e Services of an interpreter for students who use
manual communication

e Favorable seating in the class to help with
speechreading

e (Captioned films/videos

® Assistance of a note taker so that the student
can fully attend to instruction

e Instruction for the teacher and peers in alter-
nate communication methods, such as
sign language

¢ Counseling

Children who are hard of hearing will find it much
more difficult than children who have normal hear-
ing to learn vocabulary, grammar, word order, idi-
omatic expressions, and other aspects of verbal com-
munication. For infants/children who are deaf or
have severe hearing losses, early, consistent and con-
scious use of visible (sight) communication modes
(such as Sign Language, Fingerspelling, and Cued
Speech), and/or amplification (for example, hearing
aids), and aural/oral training can help lessen this lan-
guage delay. By age four or five, most children who
are deaf are enrolled in school on a full-day basis and
do special work on communication and language de-
velopment. It is important for teachers, families,
speech-language pathologists, and audiologists to
work together to teach the child to use his/her exist-
ing hearing to the maximum extent possible, even if
the preferred means of communication is manual.
Since the great majority of deaf children (over 90%)
are born to hearing parents, programs should pro-
vide instruction for parents on implications of deaf-
ness within the family.

Part C of IDEA, Individual with Disabilities Educa-
tion Act, which was established in 1986 as Part H
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and amended as Part C in 1997, covers children with
disabilities from birth until the age of three. This is
the law that governs the services that are provided
for deaf and hard of hearing infants and toddlers. For
infants/children who are deaf or hard of hearing in
Alaska, the educational services should begin at the
time he/she is identified with a hearing loss, prefer-

ably at birth.

Alaska Early Intervention Hearing Resource Program
has teachers who travel to communities statewide to
teach and provide services to deaf and hard of hear-
ing infants, toddlers, and their families. They work
with the local Early Intervention/Infant Learning
Programs in order to provide these services.

All eligible children, birth to three years old, receive
a multi-disciplinary evaluation/assessment before de-
termining their eligibility for services. Following the
determination of eligibility, a team of professionals,
including your infant/child’s family, works together
to create an Individualized Family Service Plan
(IFSP). This plan is based on your infant/child’s de-
velopmental needs and the needs of your family in
helping your infant/child learn. The plan identifies
outcomes and the early intervention services and sup-
ports needed to reach those outcomes, how services
will be paid for, length and locations of services, and
how progress will be determined.

Transition

When your child turns three, he/she is entitled to
free, public education under Part B of the Individu-
als Disabilities Education Act law. During this time,
your child will move from an IFSP to an Individual
Education Program (IEP), which is developed with
goals and objectives focused on your child, rather
than on the family.

This free, public education can be provided in a va-

riety of options:

¢ Your child may stay in their home community and
attend pre-school, Head Start, day care, or be
home schooled with the needed related services
support from the school district. Your school dis-
trict must provide an IEP, which will define the



educational services in a school setting. Consul-
tation services by a deaf/hard of hearing teacher

may be available through the Special Education
Service Agency (SESA) if needed.

School districts vary in the type and quality of
programs they offer. For example, some of the
larger school districts, such as Fairbanks, Anchor-
age, Mat-Su Valley and Kenai Peninsula Borough
offer special education pre-school classes with itin-
erant services provided by a teacher of the deaf/
hard of hearing. Direct services from the hard of
hearing itinerant teacher may also be provided at
the students’ home school from kindergarten
through grade 12.

Your child may attend school at the Alaska State
School for Deaf and Hard of Hearing (ASSDHH)
in Anchorage. This program serves children from
age 3 to 22 who experience hearing losses that
range from mild to profound and supports the
development of both American Sign Language
and English. Some families choose to move to
Anchorage so that their child can attend
ASSDHH. If your family does not live in An-
chorage, foster care can be arranged until your
child is six. At age six, he/she can move into the
student living center which houses a small num-

ber of deaffhard of hearing students and have
house parents who are either deaf/hard of hear-
ing or are fluent in sign language.

At age three, most children begin preschool or Head
Start and become eligible for special education ser-
vices. For children and their parents who are used
to home-based services, like ILP, this transition to a
school program can be challenging. The Alaska Early
Intervention Committee (EIC) has identified this
transition as a major concern for families statewide.

Without teamwork and effective planning among
all the community agencies involved (for example,
Head Start, school districts, preschools, Public
Health, etc.), it is impossible to make sure that there
are smooth transitions for special needs children at
age three.

Alaska has been one of several states nationwide to
begin exploring ways to improve this transition or
move for children, families, and service providers.
After gathering data on community needs, the De-
partment of Health and Social Services in coopera-
tion with the Department of Education developed
and started the Alaska Transition Training Initiative
(ATTI). A skilled Alaska training team has been
assembled as part of ATTI.

Early Hearing Detection & Intervention - 2002



wes3o.44 d1elidouddy 03 |elinpRYy

{SPIAIDG Ul sadueyD)

(jenuugjyauow 9) Mairey ¢S

(Kepynnq paiya
©OPI1Y> 3y3 03 Jolud sAep (g

uey) Ja3e| OU Ing) uo|
Jo 91ep pajedpiue
ay3 2.04aq sAep (9 15e3| Iy

padojaAs( 3uswndoq dS4| ‘3unasly ds4|

(ds41)
UB|d 921A49G A|lWE4 pPazi|enplAIpu|

ue|d uonIsuB. |

.................................... ON <« Moz_m__w»n__%mz:_ > S9A

R ON < EMpuUnppayps] » S9N ----mmmoooommoooooe .
A

(39 ‘gers 34D pIYD “40320(q ‘@SIN|N]) JIPIA0.{ J0 JuJed Ag Suiaduo)) [ejuswudopasqg
wea 3044 3uluJea] JUBJUJ/UOIIUDAIIU| A|JB]

BIse[y 3Y) ysnouy | sdog

8
=
=)
o
(%]
Q
[='4
Fs)
(=
[0}
| 36
[+
o




Frequently Asked Questions

What is meant by “different educational
approaches to language learning”?

Young children who hear, generally develop speech
and spoken language naturally, without any conscious
effort. Deaf infants/children, whose parents are deaf
and use American Sign Language (ASL) as the lan-
guage of the home, also develop the language (ASL)
naturally and without much effort. The necessary
ingredient for language development, whether it is
spoken language or a visual (sight) language such as
ASL, is for your infant/child to be able to actually
receive (take in) the language of the surroundings.
Currently, there are various approaches for helping
infants/children who are deaf or have a hearing loss
to develop a first language. All infants/children need
a first language for thinking, learning, communicat-
ing, and developing relationships with parents, fam-
ily and others.

What are the educational approaches with
infants/children who have a hearing loss?

¢ American Sign Language/English Bilingual ap-
proach

English-Only approaches

Auditory-Verbal approach

Auditory-Oral approach

Cued Speech

Spoken English combined with a Manually Coded
English Sign System known as Simultaneous
Communication, sometimes referred to as TC/To-
tal Communication

What is the “right” method for my child?
There is no “right” educational approach for your
infant/child. Teachers, programs, and schools
throughout the state use different approaches. Each
approach can claim positive impact on the lives of
many deaf and hard of hearing people. Some infants/
children have moved very slowly or not at all through
one approach and, with a change in approach, have
learned very well. Again, there is no one, “right” ap-
proach for your infant/child.

Who makes the decision regarding the
educational approach for my child?
You as a parent will need information on the differ-

ent approaches in order to make a choice for your
child and family. Parents can be assisted in gather-
ing objective information on all approaches from the
audiologists, pediatricians, early interventionists,
speech language therapists/pathologists, other pro-
fessionals, visiting a variety of programs, talking with
a variety of parents, and meeting adults who are deaf
and hard of hearing.

What is IDEA?

Individuals with Disabilities Education Act (IDEA) is
a law that was established in 1986 to provide services
to children birth to 22 years of age with disabilities.

What is Part B of IDEA?
This portion of the IDEA law entitles children with

disabilities to free public education from the ages of
3 to 22, or 3 through age 21.

What is Part C of IDEA?

Part C is a part of IDEA that was established to
specifically address the early educational needs of
young children with disabilities. This portion of the
law governs the provision of services for children
from birth until age three who have hearing loss or
other disabilities.

What is special education?

Special education is instruction that is specially de-
signed to meet the unique needs of children who have
disabilities. This is done at no cost to the parents.
Special education can include special instruction in
the classroom, at home, in hospitals or institutions,
or in other settings.

Over 5 million children ages 6 through 21 receive spe-

cial education and related services each year in the

United States. Each of these children receive instruc-

tion that is specially designed for the following:

¢ Tomeet the child’s unique needs (that result from
having a disability), and

¢ To help the child learn the information and skills
that other children are learning.

This definition of special education comes from the

Individuals with Disabilities Education Act (IDEA),

Public Law 105-17.




Who is eligible for special education?

Certain children with disabilities are eligible for spe-
cial education and related services. IDEA provides
a definition of a “child with a disability.” This law
lists 13 different disability categories under which
a child may be found eligible for special education
and related services. These categories are listed in
the box below.

IDEA’s Categories of Disability for children ages 3 through
age 21:

Autism

Deafness

Deaf-blindness

Hearing impairment

Mental retardation

Multiple disabilities

Orthopedic impairment

Other health impairment

Serious emotional disturbance

Specific learning disability

Speech or language impairment
Traumatic brain injury

Visual impairment, including blindness

According to the IDEA, the disability must affect
the child’s educational performance. The question
of eligibility, at that point, comes down to a ques-
tion of whether the child has a disability that fits
into one of IDEA’s 13 categories and whether that
disability affects how the child does in school. That
is, the disability must cause the child to need special
education and related services.

How do | found out if my child is eligible for
special education?

The first step is to find out if your child has a disabil-
ity. To do this, ask the school to evaluate your child.
Call or write the Director of Special Education, or
the principal of your child’s school. Tell him/her that
you think your child has a disability and needs spe-
cial education help. Ask the school to evaluate your
child as soon as possible.

What happens during an evaluation?
Evaluating your child appropriately will give you and
the school a lot of information about your child. This
information will help you and the school:
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¢ Decide if your child has a disability
® Design an individualized instruction plan for your

child

How does the school collect information for

the evaluation?

The school collects information from many different

people and places. The evaluation should include:

e (Certain tests.

e Observations and opinions of professionals who
have worked with your child.

¢ Your child’s medical history, when it relates to his/
her performance in school.

® Your ideas about your child’s school experiences,
abilities, needs, and behavior outside of school,
and his/her feelings about school.

What does the school do with the information

from the evaluation?

The information gathered from the evaluation will

be used to make important decisions about your

child’s education. All of the information will be used:

¢ To decide if your child is eligible for special edu-
cation and related services, and

¢ To help you and the school decide what your child
needs educationally.

What happens if my child is not eligible for
services?

If your school determines that your child is not eli-
gible for special education services, the school sys-
tem must tell you this in writing and explain why
your child has been found “not eligible.” Under the
IDEA law, you must also be given information about
what you can do if you disagree with the school’s
decision.

What kinds of changes can be made in a

classroom for children with hearing loss?

There are many changes that can be made in a class-
room to help children with hearing loss. In conjunc-
tion with hearing aids or cochlear implants, there
are changes that can be made to the classroom itself
to make it a more of a sound favorable setting. Mi-
nor changes such as wall-to-wall carpeting, sound
treated tiles on the ceilings and walls, well-fitted and
closed windows and doors, and quiet hearing/venti-
lation systems are all helpful. In addition, there are
assistive listening devices such as personal FM sys-



tems and sound field amplification systems, that can
increase the teacher’s voice over the background
noise, and are quite helpful in classroom settings for
children with hearing loss. In fact, strengthening the
whole classroom with a sound field amplification
system can help every child in the class. (For more
information, see Assistive Technology section).

Early Hearing Detection & Intervention - 2002
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Individualized Family Service Plan (IFSP)

Your Child’s Evaluation

How do | find out if my child is eligible for
special education?

The first step is to find out if your child has a disabil-
ity. To do this, ask the school to evaluate your child.
Call or write the Director of Special Education or
the principal of your child’s school. Say that you think
your child has a disability and needs special educa-
tion help. Ask the school to evaluate your child as
soon as possible.

The public school may also think your child needs
special help, because he or she may have a disability.
If so, then the school must evaluate your child at no
cost to you.

However, the school does not have to evaluate your
child just because you have asked. The school may
not think your child has a disability or needs special
education. In this case, the school may refuse to
evaluate your child. The school must let you know
this decision in writing, as well as why it has refused.

If the school refuses to evaluate your child, there are

two things you can do immediately:

® Ask the school system for information about its
special education policies, as well as parent rights
to disagree with decisions made by the school
system. These materials should describe the steps
parents can take to challenge a school system’s
decision.

® Get in touch with your Alaska’s Parent Training
and Information (PTI) center. The PTI is an ex-
cellent resource for parents to learn more about
special education, their rights and responsibilities,
and the law. The PTI can tell you what steps to
take next to find help for your infant/child. (See
Resources section for PTI contact information).

What happens during an evaluation?

Evaluating your child means more than the school
just giving your child a test or two. The school must
evaluate your child in all the areas where your child
may be affected by the possible disability. This may
include looking at your child’s health, vision, hear-

ing, social and emotional well-being, general intel-
ligence, performance in school, and how well your
child communicates with others and uses his or her
body. The evaluation must be complete enough (full
and individual) to identify all of your child’s needs
for special education and related services.

Evaluating your child appropriately will give you
and the school a lot of information about your child,
such as:

e To decide if your child has a disability

¢ To design instruction for your child

The evaluation process involves several steps. These
are listed below:

Reviewing existing information. A group of people,
including you, begins by looking at the information
the school already has about your child. You may
have information about your child you wish to share
as well. The group will look at information such as:

¢ Your child’s scores on tests given in the classroom
or to all students in your child’s grade

® The opinions and observations of your child’s
teachers and other school staff who know your
child

¢ Your feelings, concerns, and ideas about how your
child is doing in school

Deciding if more information is still needed. The

information collected above will help the group de-

cide the following:

¢ If your son or daughter has a particular type of
disability

e How your child is currently doing in school

e Whether your child needs special education and
related services

e What your child’s educational needs are

Group members will look at the information they
collected above and see if they have enough infor-
mation to make these decisions. If the group needs
more information to make the decisions, the school
must collect it.

Early Hearing Detection & Intervention - 2002



3=22 Years - Introduction

A federal law exists which requires that an Individu-
alized Educational Program (IEP), be developed for
each child who is identified as having special needs.
The IEP allows the teachers to figure out exactly what
your child needs. Developing an IEP is complicated
and not foolproof. It is intended that parents and
professionals work together as a team to identify the
special needs of your child. Sometimes you as the
parent may have to fight for many of the educational
services and placements for your child. You have the
right to request reasonable services and placements

for your child, as well as, the right to request reason-
able services and placements for your child. Fear or
embarrassment should not prevent you from making
such requests. New laws now cover your child from
birth to age three. They require an Individual Fam-
ily Service (delivery) Plan (IFSP) that has the same
purpose as the IEP with additional concern for the
needs of your family. Also remember, that there is
an appeal process that can be used if you disagree
with the professional regarding services and/or
assistive listening devices.

Early Hearing Detection & Intervention - 2002



Frequently Asked Questions

So my child has been found eligible for special

education.What next?

The next step is to write what is known as an Indi-
vidualized Education Program, usually called an IEP.
After a child is found eligible, a meeting must be
held within 30 days to develop the IEP. (For more
information re: IEPs, see IEP section.)

What is an IEP?

An Individual Education Plan (IEP) is an individu-

alized comprehensive plan that a child receives when

he/she transfers from early intervention (age birth

to three) to public education. This plan is developed

with goals and objectives focused on your child rather

than your family. The document is:

¢ Intended to be developed in a collaborative and co-
operative effort between you and school personnel

e Describe your child’s abilities and needs precisely

e Set forth in detail the placement and services spe-
cially designed to meet those unique needs

What is the purpose of the IEP meeting?

The purpose of the IEP meeting is:

e For you and the school district to jointly deter-
mine the needs of your child

¢ Todevelop an educational plan for your child that
is appropriate to meet his/her needs

Who attends an IEP meeting?

The following people are to attend an IEP meeting:

* Your child’s parents or guardians

¢ A regular education teacher (if your child is par-
ticipating, or may participate in regular education)

¢ A special education teacher or representative

® A representative of the education department
who is qualified to supervise a specially designed
education program and who is knowledgeable
about the general curriculum

¢ An individual who can interpret the instructional
implications of evaluation results of your child

e A related service provider, if applicable

¢ Any other person/s that you, as the parent’s request

What will be discussed during the IEP
meeting?
Many things related to your child will be discussed
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during the IEP meeting. Things to consider are:

¢ Your child’s strengths

® Your concerns for improving the education of
your child

® The results of the initial or most current evalua-
tion of your child

® Your child’s current school records

¢ The current IEP for your child

® Any independent educational evaluations of
your child

¢ Information about your child’s current commu-
nication mode and abilities; information about
your family’s communication preference; the lin-
guistic needs of your child

® The severity of your child’s hearing loss and po-
tential for using his/her remaining hearing

e Behavioral interventions, strategies, and supports
to address these problems if your child has be-
havioral problems that might slow down his/her
learning or the learning of others

e Assistive technology devices and services

¢ Opportunities for direct communications with
peers and professional personnel in your child’s
language and communication mode

® Your child’s academic level

¢ Your child’s social, emotional, and cultural needs,
including opportunities for peer interaction and
communication.

What type of information is included in

an IEP?

According to the IDEA, your child’s IEP must in-
clude specific statements about your child. These
are listed below. Take a moment to read over this
list. This will be the information included in your

child’s [EP.

Your child’s [EP will contain the following statements:

o Present levels of educational performance. This state-
ment describes how your child is currently doing
in school. This includes how your child’s disabil-
ity affects his/her involvement and progress in the
general curriculum.

e Annual goals. The IEP must state annual goals for
your child, meaning what you and the school team
think he/she can reasonably complete in a year.



This statement of annual goals includes individual
steps that make up the goals (often called short-
term objectives) or major milestones (often called
benchmarks). The goals must relate to meeting
the needs that result from your child’s disability.
They must also help your son or daughter be in-
volved in, and progress in the general curriculum.
Special education and related services to be provided.
The IEP must list the special education and re-
lated services to be provided to your child. This
includes supplementary aids and services (such as
a communication device). It also includes changes
to the program, or supports for school personnel
that will be provided for your child.

Participation with non-disabled children. How much
of the school day will your child be educated sepa-
rately from non-disabled children or not partici-
pate in extracurricular or other nonacademic ac-
tivities such as lunch or clubs? The IEP must in-
clude an explanation that answers this question.
Participation in state and district-wide assessments.
Your state and district probably give tests of stu-
dent achievement to children in certain grades
or age groups. In order to participate in these tests,
your child may need individual modifications or
changes in how the tests are administered. The
IEP team must decide what modifications your
child needs and list them in the IEP. If your child
will not be taking these tests, the IEP must in-
clude a statement as to why the tests are not ap-
propriate for your child and how your child will
be tested instead.

Dates and location. The IEP must state:

(a) when services and modifications will begin,
(b) how often they will be provided,

(c) where they will be provided, and

(d) how long they will last.

Transition service needs. If your child is age 14 (or
younger, if the IEP team determines it appropri-
ate), the IEP must include a statement of his/her
transition service needs. Transition planning will
help your child move through school from grade
to grade.

Transition services. If your child is age 16 (or
younger, if determined appropriate by the IEP
team), the [EP must include a statement of needed
transition services and, if appropriate, a statement
of the interagency responsibilities or any needed
linkages.

Measuring progress. The IEP must state how school

personnel will measure your child’s progress to-
ward the annual goals. It must also state how you,
as parents, will be informed regularly of your
child’s progress and whether that progress is
enough to enable your child to achieve his/her
goals by the end of the year.

[t is very important that children with disabilities
participate in the general curriculum as much as
possible. That is, they should learn the same cur-
riculum as non-disabled children, for example, read-
ing, math, science, social studies, and physical edu-
cation, just as non-disabled children do. In some
cases, this curriculum may need to be adapted for
your child to learn, but it should not be deleted
altogether. Participation in extracurricular activi-
ties and other nonacademic activities is also im-
portant. Your child’s IEP needs to be written with
this in mind.

For example, what special education services will help
your child participate in the general curriculum—in
other words, to study what other students are study-
ing? What special education services or supports will
help your child take part in extracurricular activities
such as school clubs or sports? When your child’s IEP
is developed, an important part of the discussion will
be how to help your child take part in regular classes
and activities in the school.

Who develops my child’s IEP?
Many people come together to develop your child’s
IEP. This group is called the IEP team and includes
most of the same types of individuals who were in-
volved in your child’s evaluation. Team members will
include the following:
® You, the parents
® At least one regular education teacher, if your
child is (or may be) participating in the regular
education environment
e At least one of your child’s special education
teachers or special education providers
¢ A representative of the public agency (school sys-
tem) who,
(a) is qualified to provide or supervise the provi-
sion of special education,
(b) knows about the general curriculum, and
(c) knows about the resources the school system
has available.
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® An individual who can interpret the evaluation
results and talk about what instruction may be
necessary for your child

® Your child, when appropriate

® Representatives from any other agencies that may
be responsible for paying for, or providing transi-
tion services (if your child is 16 years or, if appro-
priate, younger)

¢ Other individuals (invited by you or the school)
who have knowledge or special expertise about
your child. For example, you may wish to invite a
relative who is close to the child or a childcare
provider, the child’s audiologist, and/or speech/
language therapist.

Together, these people will work as a team to de-
velop your child’s IEP.

So | can help develop my child’s IEP?

Yes, absolutely. The law is very clear that parents
have the right to participate in developing their
child’s IEP. In fact, your input is invaluable. You know
your child the best, and the school needs to know
your insights and concerns.

The school staff will try to schedule the IEP meeting
at a time that is convenient for all team members to
attend. If the school suggests a time that is impos-
sible for you, explain your schedule and needs. It’s
important that you attend this meeting and share
your ideas about your child’s needs and strengths.
Often, another time or date can be arranged. How-
ever, if you cannot agree on a time or date, the school
may hold the IEP meeting without you. In this event,
the school must keep you informed, for example, by
phone or mail.

What should | do before the IEP meeting?

The purpose of the IEP meeting is to develop your

child’s Individualized Education Program. You can

prepare for this meeting by the following:

® Makinga list of your child’s strengths and weaknesses

¢ Talking to teachers and/or therapists and getting
their thoughts about your child

* Visiting your child’s class and perhaps other classes
that may be helpful to him/her

e Talking to your child about his or her feelings to-
ward school
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[t is a good idea to write down what you think your
child can accomplish during the school year. It also
helps to make notes about what you would like to
say during the meeting.

What happens during an IEP meeting?

During the IEP meeting, the different members of
the IEP team share their thoughts and suggestions.
If this is the first IEP meeting after your child’s evalu-
ation, the team may go over the evaluation results,
so your child’s strengths and needs will be clear. These
results will help the team decide what special help
your child needs in school.

Remember that you are a very important part of the
IEP team. You know your child better than anyone.
Don’t be shy about speaking up, even though there
may be a lot of other people at the meeting. Share
what you know about your child and what you wish
others to know.

After the different team members (including you,

the parent) have shared their thoughts and concerns

about your child, the group will have a better idea of

your child’s strengths and needs. This will allow the

team to discuss and decide on the following:

¢ The educational and other goals that are appro-
priate for your child

¢ The type of special education services your child
needs

The IEP team will also talk about the related ser-
vices your child may need to benefit from his/her
special education. The IDEA lists many related ser-




vices that schools must provide if eligible children
need them. The related services listed in IDEA are
listed below. Examples of related services include
the following:

Related Services, as listed in IDEA

Transportation

Speech-language pathology

Audiology services

Psychological services

Physical therapy

Occupational therapy

Recreation (including therapeutic recreation)

Early identification and assessment of disabilities

in children

® Counseling services (including rehabilitation
counseling)

¢ Orientation & mobility services

Medical services for diagnostic or evaluation pur-

poses

School health services

Social work services in schools

Parent counseling & training

Occupational therapy, which can help a child
develop or regain movement that he or she may
have lost due to injury or illness, and

¢ Speech therapy (called speech-language pathology),
which can help children who have trouble speaking.

This list does not include every related service a child
might need or that a school system may offer. To learn
more about these related services and how IDEA
defines them, contact National Information Center
for Children and Youth with Disabilities and ask for
the News Digest on Related Services. (For more in-
formation, see the Resources section.)

Depending on the needs of your child, the IEP team

may also discuss the special factors listed below:

e Whether or not your child’s behaviors interfere
with his/her learning or the learning of others.

® The IEP team will talk about strategies and sup-
ports to address your child’s behavior.

e [f your child has limited understanding of the
English language.

® The IEP team will talk about your child’s language
needs as these needs relate to his/her IEP.

 Since your child has communication needs, the
[EP team must consider those needs.

¢ Since your child is deaf or hard of hearing, the IEP
team will consider your child’s language and com-
munication needs. This includes your child’s oppor-
tunities to communicate directly with classmates and
school staff in his/her usual method of communica-
tion (for example, American Sign Language).

The IEP team will also talk about whether your child

needs any assistive technology devices or services.

Assistive technology devices can help many children

do certain activities or tasks. Examples of these de-

vices include the following:

¢ Devices that make the words bigger on the com-
puter screen or that “read” the typed words aloud—
which can help children who do not see well

¢ Electronic talking boards—which can help stu-
dents who have trouble speaking

e Computers and special programs for the com-
puter—which can help students with all kinds of
disabilities learn more easily

Assistive technology services include evaluating your
child to see if he/she could benefit from using an
assistive device. These services also include provid-
ing the devices and training your child (or your fam-
ily or the professionals who work with your child) to
use the device. (For more information about these
devices, see the Assistive Technology section.)

As you can see, there are a lot of important matters
to talk about in an IEP meeting. You may feel very
emotional during the meeting, as everyone talks
about your child’s needs. Try to keep in mind that
the other team members are all there to help your
child. If you hear something about your child which
surprises you, or which is different from the way you
see your child, bring this to the attention of the other
members of the team. In order to design a good pro-
gram for your child, it is important to work closely
with the other team members and share your feel-
ings about your child’s educational needs. Feel free
to ask questions and offer opinions and suggestions.

Based on what is discussed in the meeting above,
the IEP team will then write your child’s IEP. This
includes the services and supports the school will
provide for your child. It will also include the loca-
tion where particular services will be provided. Your
child’s placement (where the IEP will be carried out)
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will be determined every year, must be based on your
child’s IEP, and must be as close as possible to your
child’s home. The placement decision is made by a
group of persons, including you the parent, and oth-
ers knowledgeable about your child. The meaning
of the evaluation data, and the placement options
are also taken into account. In some states, the IEP
team makes the placement decision. In other states,
the placement decision is made by another group of
people. In all cases, you as parents have the right to
be members of the group that makes decisions on
the educational placement of your child.

Depending on the needs of your child and the ser-
vices to be provided, your child’s IEP could be car-
ried out in the following locations:

¢ In regular classes

® In special classes (where all the students are re-
ceiving special education services)

In special schools

At home

In hospitals and institutions

In other settings

Which of these placements is best suited for your
child? Can he or she be educated in the regular class-
room, with special aids and services? (The IDEA law
prefers this placement.) If not, then the placement
group will look at other placements for your child.
Before the school system can provide your child with
special education for the first time, you, as parents,
must give your written consent.

Can my child’s Individualized Education Plan

be changed?

Yes. At least once a year a meeting must be sched-

uled with you to review your child’s progress and

develop your child’s next IEP. The meeting will be

similar to the IEP meeting described above. The team

will talk about the following:

¢ Your child’s progress toward the goals in the cur-
rent [EP

e What new goals should be added

e Whether any changes need to be made to the spe-
cial education and related services your child is
currently receiving

This yearly IEP meeting allows you and the school
to review your child’s educational program and
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change it as necessary. But you don’t have to wait for
this yearly review. You, or any other team member,
may ask to have your child’s [EP reviewed or revised
at any time.

For example, you may feel that your child is not
making good progress toward his/her yearly goals. Or
you may want to write new goals, because your son
or daughter has made such great progress! Call the
principal of the school, the special education direc-
tor, or your child’s teacher, and express your con-
cern. If necessary, they will call the [EP team together
to talk about changing your child’s IEP.

What are the Alaska Transition Training

Initiative’s (ATTI) goals?

e To offer statewide training to promote teamwork
and support among agencies and families involved
in children’s transition from the Infant Learning
Program to school based programs.

¢ To help community agencies in developing ef-
fective models for children to transition from
the Infant Learning Program to school based
programs.

Who is the training for?

School district special education staff
All teachers and aides

Head Start and preschool staff

Infant Learning staff

Parents and other family members
Medical care providers

Day care providers

What’s included in the training?

* Ways to welcome the child and family into the
new program

Family involvement in decision making
Identification of agencies for referral
Interagency support and agreements
Development of transition timeline

Support for child through curriculum planning
and environmental modification (change in sur-
roundings)

¢ Evaluation of transition procedures



Where can | get more information
about ATTI?
State of Alaska
Department of Health & Social Services
Division of Public Health
Section of Maternal, Child & Family Health
3601 C Street, Suite 934
P.O. Box 240249
Anchorage, Alaska 99524-0249
(907) 269-3400

Is the school responsible for ensuring that my
child reach the goals in his/her Individualized
Education Plan?

No. The IEP sets out the individualized instruction
to be provided to your child, but it is not a contract.
The school is responsible for providing the instruc-
tional services listed in an IEP. School officials must
make a good-faith effort to help your child meet his/
her goals. However, the school is not responsible if
your child does not reach the goals listed in the IEP.
If you feel that your child is not making progress to-
ward his/her goals, then you may wish to contact the
school and express your concern/s. The IEP team may
need to meet and revise your child’s [EP.

What if | disagree with the school about what

is right for my child?

You have the right to disagree with the school’s de-

cisions concerning your child. This includes deci-

sions about the following:

* Your child’s identification as a “child with a dis-
ability”

¢ His/her evaluation

¢ His or her educational placement

® The special education and related services that
the school provides to your child

In all cases where the family and school disagree, it
is important for both sides to first discuss their con-
cerns and try to compromise. The compromise can
be temporary. For example, you might agree to try
out a particular plan of instruction or classroom place-
ment for a certain period of time. At the end of that
period, the school can check your child’s progress.
You and other members of your child’s IEP team can
then meet again, talk about how your child is doing,

and decide what to do next. The trial period may
help you and the school come to a comfortable agree-
ment on how to help your child.

If you still cannot agree with the school, it is useful

to know more about the IDEA’s protections for par-

ents and children. The law and regulations include

ways for parents and schools to resolve disagreements.

These include the following:

® Mediation. This is where you and school per-
sonnel sit down with an impartial third person
(called a mediator) and talk openly about the ar-
eas where you disagree, to try to reach agreement.

® Due process. This is where you and the school
present evidence (or information) before an im-
partial third person (called a hearing officer), and
he/she decides how to resolve the problem.

¢ Filing a complaint with the state education
agency (SEA), where you write directly to the
SEA and describe what requirement of IDEA the
school has violated. The SEA must either resolve
your complaint itself, or it can have a system
where complaints are filed with the school dis-
trict and parents can have the district’s decision
reviewed by the SEA. In most cases, the SEA must
resolve your complaint within 60 calendar days.

Your state will have specific ways for parents and
schools to resolve their differences. You will need to
find out what your state’s policies are. Your local de-
partment of special education will probably have
these guidelines. If not, contact the state department
of education and ask for a copy of their special edu-
cation policies. The telephone number and address
of the state department of education are listed on
National Information Center for Children & Youth
with Disabilities, State Resource Sheet for your state.
(See the Resources section for contact information).

You may also wish to call the Parent Training and
Information (PTI) center in your state. The PTI has
been mentioned several times in this information.
They are an excellent resource for parents to learn
more about special education. (For contact infor-
mation, see the Resource section.)
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Talking to Other Parents Helps!

You can learn a lot from talking to other parents of
children who are already receiving special educa-
tion services. There are many different local par-
ent groups. (See the Resources section for more in-
formation.) Find one, and go to a meeting. If there
aren’t any groups in your area, contact the nearest
group and ask for its newsletter. These can be full
of information, too!

How do I find parent groups?

National Information Center for Children with Dis-
abilities has a State Resource Sheet for your state.
This sheet is a good source of information about
parent groups or disability groups in your state.
These state groups can tell you about groups in your
area. If you do not already have a State Resource
Sheet, call National Information Center for Chil-
dren with Disabilities and ask for one. It’s free and
can be very useful.

How can | get more services for my child?
Suppose your child gets speech therapy two times a

week, and you think he/she needs therapy three times
a week. What do you do?

First, you can talk with your child’s teacher or speech-
language pathologist (sometimes called a speech
therapist). Ask to see the evaluation of his/her
progress. If you are not satisfied with your child’s
progress, then request an IEP meeting to review your
child’s progress and increase speech therapy. Discuss
your child’s needs with the IEP team and talk about
changing the IEP. The other team members will ei-
ther agree with you and change the IEP, or they will
disagree with you.

If the rest of the IEP team does not agree that your
child needs more services, try to work out a com-
promise. If you cannot, then parents can take the
problem beyond the IEP team. As was mentioned
above, mediation, due process, and filing a com-
plaint are ways to resolve disagreements. But, al-
ways remember that you and the school will be
making decisions together about your child’s edu-
cation for as long as your child goes to that school
and continues to be eligible for special education
services. A good working relationship with school
staff is important now and in the future. Therefore,
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when disagreements arise, try to work them out
within the IEP team before requesting mediation,
due process, or filing a complaint.

How can | support my child’s learning?

Here are some suggestions that can help you support

your child’s learning and maintain a good working

relationship with school professionals:

e Let your child’s teacher/s know that you want to
be involved in your child’s educational program.
Make time to talk with the teacher/s and, if pos-
sible, visit the classroom.

¢ Explain any special equipment, medication, or
medical problem your child has.

e Let the teacher(s) know about any activities or
big events that may influence your child’s perfor-
mance in school.

e Ask that samples of your child’s work be sent
home. If you have questions, make an appoint-
ment with the teacher/s to talk about new ways
to meet your child’s goals.

e Ask the teacher/s how you can build upon your
child’s school activities at home.

* Give your child chores at home. Encourage be-
havior that leads to success in school, such as ac-
cepting responsibility, behaving, being organized,
and being on time.

¢ Volunteer to help in the classroom or school. This
will let you see how things work in the school
and how your child interacts with others. It will
also help the school.

e Remember that you and the school want suc-
cess for your child. Working together can make
this happen.

What if | still have questions and need more
information?

You can contact your state’s Parent Training and In-
formation (PTI) center. Your PTI will have a lot of
information to share about the special education pro-
cess in your state. You can also contact National In-
formation Center for Children & Youth with Dis-
abilities (NICHCY) again. They have information
on all aspects of the IEP process. They also have in-
formation on other issues that are important to fami-
lies who have a child with a disability. NICHCY staff
can send you more publications, answer questions,
and put you in touch with other organizations who
can work with you and your family. (See the Resource
section for contact information.)



Preparing for the IEP

Prior to the IEP meeting, you should do the following:

1.
. Carefully review all evaluations of your child.
. Determine who will be attending the IEP meet-

Carefully review your child’s school records.

ing on behalf of the education department.
Make a list of your child’s strengths, weaknesses,
and needs including the surroundings he/she will
require, the communication mode your child
should use, and the services necessary to help him/
her learn.

5. Identify realistic goals for your child to achieve

during the school year and place those goals in
order of importance.

. Consider who you wish to bring with you to

the meeting (such as an advocate or attorney,
educational or other experts) and invite them
to the meeting.

. Prepare written notes to bring to the meeting that

address your concerns, opinions, and expectations
for your child, and the delivery of educational and
related services to him/her.
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